Introduction
In the United States, as in other modern industrial societies, education is the primary gateway to socioeconomic attainment. The single most important predictor of good jobs and high income is higher education. College graduates have average earnings 70 percent higher than those of high school graduates (Day & Newburger, 2002) . With such wide differences in economic outcomes between the education haves and have-nots, most research on economic inequality and the process of social stratification must begin with the determinants of schooling, and in particular, on the transition from high school to college.
Equality of opportunity, which lies at the heart of the American dream of a meritocratic society, is still a distant goal. The fundamental, and inescapable, reality is that families work to subvert equality of opportunity. All parents, or at least most parents, want their children to do well and invest considerable resources and time to sponsor, prod, push, and cajole their offspring. Parents provide economic and social support as well as encouragement to further their children's schooling and subsequent occupational and economic attainment. Not all parents, however, have equal capacity and ability in this role. Inequalities of wealth, income, and other family resources certainly make a difference, and more subtle attributes, such as family cultures, child-rearing patterns, and social networks, may also influence the future career paths of children.
Families are not the only influence on the educational and socioeconomic attainment of children. The availability and quality of schooling can sometimes create opportunities, even in the absence of family support. For example, the extraordinarily high level of high school graduation in the United Statesupwards of 85 to 90 percent of American adolescents graduate from high school (or receive a GED certification) is also a product of the availability of free public high schools and laws requiring attendance in
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Charles Hirschman and Jennifer C. Lee school until age 16. In addition, the existence of college tuition poses constraints, especially to those from lower socioeconomic background. Thus, although there is a perceived opportunity for all to attain postsecondary education in the United States, those from a lower socioeconomic background are less able to afford it (Karen, 2002) .
Another important dimension of social stratification in the United States is race and ethnicity. The American fabled commitment to freedom of opportunity for upward mobility has never been universal. American Indians and African Americans were denied basic rights by law for much of American history, and only in recent decades has there been the beginning of national efforts to right these historical injustices. Efforts to incorporate other minority groups, including immigrants from Europe, Asia, and Latin America (including those of Spanish heritage in annexed lands) have been uneven. There have been periods of hostility interspersed with indifference and occasional moments of welcome. The long-term progress of the descendants of immigrants is generally considered one of the great achievements of American social democracy, though the process has been slow, uneven, and incomplete.
In this chapter, we analyze the historical and contemporary patterns of race and ethnic inequality in education in the United States. After reviewing some of the major theories of race and ethnic influences on educational attainment, we describe some features of recent historical trends in educational attainment and transitions. The primary empirical focus of this study is an inquiry into the socioeconomic sources of race and ethnic differentials in educational ambitions, and in particular, the college plans and applications among high school seniors in a metropolitan school district in the Pacific Northwest. Although race and ethnic educational disparities are somewhat less in this region than for the country as a whole, the underlying structure mirrors national patterns. Differences in family socioeconomic background explain a significant share of the underachievement of historically disadvantaged groups. Although Asian American families are quite heterogeneous, several national-origin groups have very high educational ambitions even among families with modest socioeconomic resources.
Theories of Ethnic Inequality in Educational Attainment
Theories of race and ethnic stratification stress the impact of poor socioeconomic origins and discrimination on the lower attainments of minority groups. These factors are particularly important in explaining the lower educational and socioeconomic achievement of African Americans in American society (Duncan, 1969; Lieberson, 1980; Walters, 2001) . For the first six decades of the twentieth century, African Americans had to 109 confront state-sponsored segregation (including in public education) in the South and de facto segregation and informal color bars throughout the country.
Historically, other race and ethnic groups in the United States had also been handicapped by poverty, residential segregation, and discrimination, but the magnitudes of each have generally been less than those encountered by African Americans. Hispanics (Mexicans, in particular) and American Indians have had educational attainments even lower than those of African Americans (Mare, 1995) . Asian Americans also experienced considerable political, social, and economic discrimination during the first half of the twentieth century, but were able to make important educational gains even under difficult circumstances (Hirschman & Wong, 1986) . Immigrants from southern and eastern Europe who arrived in the early decades of the twentieth century started at the bottom of the urban labor market, but their children were able to reach educational and occupational parity with other White Americans by the middle decades of the twentieth century (Lieberson, 1980) .
There has been considerable socioeconomic progress for all racial and ethnic groups during the second half of the twentieth century, but the pace of change has been much slower for Black Americans than for other groups (Hirschman & Snipp, 1999; Jaynes & Williams, 1989) . In particular, African Americans continue to experience extraordinarily high levels of concentrated poverty and residential segregation in major metropolitan areas (Massey & Denton, 1993) and encounter prejudice on a regular basis (Correspondents of The New York Times, 2001) . During the same period, race relations have become more complex with the renewal of large-scale immigration from Asia and Latin America during the last three decades (Tienda, 1999; Zhou, 1997) . Most of these new immigrants are non-White, including many Black immigrants from the Caribbean. The absorption of the new immigrants has been uneven, but there are signs that the children of many new immigrants are doing well in schools, even in very poor circumstances (Caplan, Choy, & Whitmore, 1991; Waters, 1999; Zhou & Bankston, 1998) .
The classical sociological theory proposed to account for race and ethnic inequality has been the assimilation model, which suggests that forces of modern societies, such as industrialization, competitive labor markets, and democratic institutions, will gradually erode the role of ascriptive characteristics, including race and ethnicity, in social stratification (Treiman, 1970) . Although assimilation theory has many weaknesses, including the lack of a specific causal model and temporal boundaries, the theory is largely consistent with the historical absorption of the children and grandchildren of successive waves of immigration, largely from Europe, into American society (Alba & Nee, 1999) .
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A more complex theoretical account of how and why the new immigrants and their children may follow rather different paths of incorporation into American society than did earlier waves of immigrants is the segmented assimilation hypothesis of Portes and Zhou (1993; also see Portes & Rumbaut 1996 . Segmented assimilation implies a diversity of outcomes within and between contemporary immigrant streams. According to the theory, some immigrant groups who have high levels of human capital and who receive a favorable reception may be quickly launched on a path of upward socioeconomic mobility and integration. Other groups with fewer resources may not be able to find stable employment or wages that allow them to successfully sponsor the education and upward mobility of their children. Indeed, the second generation may be exposed to the adolescent culture of inner city schools and communities that discourages education and aspirations for social mobility (Gibson & Ogbu, 1991 , Suarez-Orozco & Suarez-Orozco, 1995 . A third path is one of limited assimilation, where immigrant parents seek to sponsor the educational success of their children, but limit their acculturation into American youth society by reinforcing traditional cultural values.
The segmented assimilation hypothesis provides a lens to understanding the discrepant research findings on the educational enrollment of recent immigrants and the children of immigrants in the United States. Rather than expecting a similar process of successful adaptation with greater exposure to (longer duration of residence in) American society, the segmented assimilation hypothesis predicts that adaptation is contingent on geographical location, social class of family of origin, race, and place of birth (Hirschman, 2001) . The segmented assimilation interpretation has been supported by case studies of particular immigrant/ethnic populations that have been able to utilize community resources to pursue a strategy of encouraging the socioeconomic mobility of their children, but only with selective acculturation to American society.
In their study of the Vietnamese community in New Orleans, Zhou and Bankston (1998) report that children who were able to retain their mother tongue and traditional values were more successful in schooling than those who were more integrated into American society. This outcome is consistent with research that found that Sikh immigrant children were successful precisely because they were able to accommodate to the American educational environment without losing their ethnic identity and assimilating to American society (Gibson, 1988) . In another study, Mary Waters (1999) found that Caribbean immigrants are sometimes able to pass along an immigrant or ethnic identity to their children, which slows acculturation into the African American community. These findings suggest that the apparent differences among assimilation theory, segmented assimilation theory, and other theories of race and ethnic inequality in educational attainment
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may not be as great as suggested in some accounts. Socioeconomic origins and other attributes of families of origin are key explanatory variables in all theoretical perspectives. To explain racial/ethnic inequality in education, Ogbu (1978) argues that involuntary minority groups -that is, those who have a history of oppression in the United States -are more likely to resist educational goals in opposition to the values of dominant society. Voluntary minoritiesthose that freely migrate to the United States -have more optimism and are more likely to internalize mainstream values and goals. His argument has been questioned in recent studies that find that Black students have high educational aspirations, and their poorer school performance is due to economic and social forces that limit the opportunities and material conditions for them to realize these goals (Ainsworth-Darnell & Downey, 1998) .
Many other aspects of social and cultural contexts may influence race and ethnic difference in educational outcomes, including parenting styles and socialization, peer group influences, and encouragement from significant others. For example, because of their concentration in segregated inner-city schools, African American and immigrant children are most likely to encounter students and teachers with very low expectations for student attainment. Ferguson (1998) finds that teachers have lower expectations for Blacks than Whites and these perceptions have greater impact on Blacks than on Whites. In addition, Goyette and Xie (1999) argue that a socioeconomic explanation educational achievement is not adequate. They find that for some Asian groups that are well assimilated, socioeconomic factors play an important role, but not for others. However, for all groups, parental expectations are important factors in shaping educational expectations. Investigation of these topics is part of the future agenda of our research.
In this study, we present baseline models of the effects of family socioeconomic background and other social origin variables on plans for postsecondary schooling. We examine two dimensions of plans for college: one attitudinal and one behavioral. The attitudinal measure is plans for continued schooling right after high school, and the behavioral measure is whether the high school senior has actually completed an application for college. Neither of these measures may perfectly predict future educational careers. Some students may be overly optimistic and not be aware of potential academic and economic obstacles that lie ahead. On the other hand, some students may take a few years after high school to discover their latent educational ambitions and to begin college. Nonetheless, the disparities in planning for college among high school seniors provide an important baseline to evaluate the continuing role of race and ethnicity in shaping stratification outcomes in American society. 
Race and Ethnic Inequality in Educational Attainment
Race and ethnic differentials in educational enrollment and attainment narrowed over the twentieth century, but remain significant ( Jaynes and Williams, 1989; Lieberson, 1980; Mare, 1995) . In addition to an expansion of formal schooling and an increasing emphasis on minimum educational credentials for many jobs, a variety of political and social changes have heightened the demand for increased schooling at all levels. The civil rights revolution and the demise of state-supported segregated schooling, if not of de facto segregation, reinforced popular claims for greater access and participation in schooling and other domains. Many colleges and universities, with intermittent support from government and foundations, have also encouraged greater representation of minorities in admissions and scholarships.
There remain, however, significant disparities in college attendance by socioeconomic origins and by race and ethnicity. African American and Hispanic youth are much less likely to enter and graduate from college than White youth. However, not all race and ethnic minorities are educationally disadvantaged. Asian American students are more likely to attend college than any other group, and many new immigrants (and the children of immigrants) have above-average levels of educational enrollment and attainment (Hirschman, 2001; Mare, 1995) . Table 5 .A1.) Educational continuation ratios are simply the conditional probabilities of advancement from one educational level to another (B. Duncan, 1968) . The transitions highlighted here are: (1) the proportion of a birth cohort that completes ninth grade, (2) the proportion of those who completed ninth grade who go on to graduate from high school, (3) the proportion of high school graduates who enter college, and (4) the proportion of college entrants who complete college. In these graphs, continuation ratios are expressed per 1,000 eligible students.
The ten birth cohorts, ranging from 1916-1920 (age 70-74 in 1990) to 1961-1965 (age 25-29 in 1990) , represent generations of students who were in the school-going age range from approximately the mid-1920s to the early 1980s. Across these generations, there has been increasing schooling for all race and ethnic groups, and educational disparities have generally been reduced, especially in graded schooling (from grade 1 through high school). The trends, however, have been uneven, and there are signs of widening race and ethnic disparities in access to and completion of higher education.
Among those who started school before World War II, there was a wide gap in the schooling of Whites and all minorities ( Figure 5.1 1916-1920 1926-1930 1936-1940 1946-1950 1956-1960 1916-1920 1926-1930 1936-1940 1946-1950 1956-1960 1916-1920 1926-1930 1936-1940 1946-1950 1956-1960 Completion Ratio White Black Amer. Indian Asian/P.I. Hispanic 1916-1920 1926-1930 1936-1940 1946-1950 1956-1960 
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the proportions reaching high school gradually narrowed over the middle decades of the twentieth century. By the mid-1950s, more than 90 percent of minority groups reached ninth grade or higher, though the figure was only 80 percent for Hispanics as late as the mid-1980s. The educational transition from ninth grade to high school graduation ( Figure 5 .2) shows two broad patterns. On one hand, Whites and Asians increased their rate of high school graduation (of those who entered high school) from about 75-80 percent in the 1920s and 1930s to more than 90 percent by the 1960s. These rates have remained at this high plateau for the last three or four cohorts in the time series. Starting at a much lower level (around 50-60 percent), the high school graduation rates of American Indians, Hispanics, and African Americans rose for several decades before reaching a plateau of 70-80 percent for the past few decades. African Americans have made the most progress, rising from approximately 50 percent to 80 percent over these decades. The high school graduation rates for American Indians and Hispanics are only a few points below those of African Americans, but there are troubling signs of decline in the transition to high school graduation during the late 1970s and early 1980s.
Perhaps the most important educational transition is from high school to college. Historically, this figure was about 50 percent, and it may even have declined a bit as the number of students reaching high school increased in the early and mid twentieth century (B. Duncan 1968, p. 623) . These data, based on the 1990 Census, show modest gains in the proportions of high school graduates who went on to college from the 1940s to the 1960s ( Figure 5 .3). The most dramatic rise in this time series is the increasing proportion of Asian American high school graduates who go on to college. Among recent cohorts, about 80 percent of Asian American high school graduates make the transition to college, while the comparable figure is in the mid 60 percent range for Whites and in the 50 percent range for other race and ethnic groups. There has been a slight decline of a few percentage points in the transition from high school to college in the decades after the 1960s (more than 10 percentage points for American Indians). Mare (1995, p. 166) observes that these declines were primarily among men, for whom college attendance was inflated during the 1960s as a means to avoid military conscription during the Vietnam War era.
The final chart, Figure 5 .4, shows the transition from entry into college (any postsecondary schooling) to the completion of a bachelors degree. There have been more fluctuations than linear change in this indicator. A little more than 40 percent of Whites who began college completed a bachelors degree in the 1930s; this figure rose to about 50 percent in the late 1960s and then declined to the mid-40s in the 1970s and 1980s. The transition ratio for Asian American students has been 10 to 20 percentage points higher than for White students, while the comparable figures for other minority groups are about 10 percentage points below Whites.
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The majority-minority gap for this ratio widened in recent decades, with falling rates of college completion for Black, Hispanic, and American Indian students. For the youngest cohort, those born in the early 1960s, fewer than one in five of American Indian students who begin college receives a bachelors degree.
The Survey of High School Seniors in the Pacific Northwest
To address the potential sources of race and ethnic educational inequality, and the transition from high school to college in particular, we turn to an analysis of plans (abstract and concrete) for college based on two surveys of high school seniors in a metropolitan public school system in the Pacific Northwest in the spring of 2000 and 2002. With the cooperation of the local school administration, we administered an in-school paper and pencil questionnaire to senior students in the five comprehensive high schools in the district. In some schools, seniors completed the survey in regular classrooms, while in others, the students were assembled in an auditorium to take the survey. Overall, student cooperation was very good; fewer than 2 percent of seniors or their parents refused to participate. For seniors who were absent from the school, we conducted four follow-up mailings, using the procedures recommended by Dillman (2000) . The follow-up mailings increased our sample by more than 20 percent, for a total of 2,357 respondents (1,156 in 2000 and 1,201 in 2002).
Evaluation of the completeness of coverage of the senior class survey is clouded by the uncertainty in defining the universe of high school seniors, and the logistics of locating students who are nominally registered as high school students, but are not attending school on a regular basis. In theory, high school seniors are students who have completed the eleventh grade, are currently enrolled in twelfth grade, and are likely to graduate from high school at the end of the year. In practice, however, there are considerable variations from this standard definition. Some students consider themselves to be seniors (and are taking senior classes and are listed as seniors in the school yearbook), but are classified in school records as juniors because they have not earned sufficient credits. In addition to fourth-year juniors, there are a number of fifth-year seniors, who were supposed to have graduated the year before. Many of the fifth-year seniors are enrolled for part of the year or are taking only one or two courses in order to obtain the necessary credits to graduate. Because of their infrequent attendance in high school and low level of attachment, both fourth year juniors and fifth year seniors are underrepresented in our survey.
About 10 percent of seniors in the school district are not enrolled in regular high schools, but are assigned to a variety of alternative programs for students with academic, behavioral, or disciplinary problems or are being home-schooled. Many of these seniors have only a nominal affiliation with
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the public schools -the largest number of such students were enrolled in high school equivalency courses at community colleges -and were not motivated to respond to our request to complete a survey of high school seniors. Even among students enrolled in the comprehensive high schools, there were a considerable number of nonmainstream students who completed the survey at lower rates than others. This includes the 6 percent of seniors who were taking community college classes for college credit and another 7 percent of students who were in special education classes for part or all of the school day.
All of these problems affected the response rate to our survey and make it difficult to offer a precise measure of survey coverage. For regular students -graduating seniors at one of the five major high schools -the response rate is around 80 percent. If we consider a broader universe of students, including students with marginal affiliation to high school and other hard-to-contact students, our effective rate of coverage of all potential seniors is probably considerably less -perhaps around 70 percent. Although our rate of survey coverage of all high school seniors is less than desirable, the problems we encountered are endemic in student survey research. Most studies of high school students that are limited to students who are present on the day the survey is conducted will have even lower response rates.
Our primary independent variable in this study is race and ethnicity. Following the new approach to measuring race from the 2000 census, the senior survey allowed respondents to check one or more race categories (Perlmann & Waters, 2002) . The responses to the race question were combined with a separate survey question on Hispanic identity to create a set of eight mutually exclusive and exhaustive race and ethnic categories that reflect the considerable diversity in the population of youth in West Coast cities (see the stub of Table 5 .1). Although most students have an unambiguous race and ethnic identity, there is a significant minority of students of mixed ancestry and some who refuse to give a response. In future research, we plan to investigate the complexity and nuances of race and ethnic measurement, but here our goal is to assign a single best race/ethnic category to each student. This requires developing a set of procedures for assignment of persons reporting multiple identities and for those who did not respond.
We established a hierarchy of groups to give precedence for assignment to one category if multiple groups were listed. This hierarchy follows the order of groups listed in Table 5 .1. For example, if a student responded positively to the question on Hispanic identity, they were assigned to the Hispanic group (first category in the race item, but there were smaller numbers who identified as Black or some other group. The next category is African American, which includes all non-Hispanic students who checked Black. About one third of students who checked Black also checked one or more additional races (Black/White and Black/American Indian were the most common). Assuming that most students who report partial Black ancestry have experiences similar to those reporting only Black, we have opted for the more inclusive definition, excluding only Hispanics. The same logic is applied to the other race/ethnic groups, with students of mixed ancestry being included in the group that is higher on the list (in Table 5 .1). The net result is that the residual group, White, consists of those who marked only White, while the other categories include students who are partially White. The only group that is affected substantially by this procedure is the category of American Indians/Hawaiian/Pacific Islanders. There are more persons who report mixed American Indian and White ancestry than who report only American Indian ancestry. For the 5 to 6 percent of students who do not report any race, we have substituted the ethnicity reported in school administrative records.
Of this sample of high school seniors, only about half are (only) White. The remainder are incredibly diverse with about 9 percent Hispanic, 17 percent Black, 6 percent East Asian (Chinese, Korean, and Japanese), 4 percent Cambodian, 5 percent Vietnamese, 4 percent Filipino and Other Asian, and 5 percent American Indian, Hawaiian, and Pacific Islander. Although the numbers of students in some of these groups are small, our
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Description of Race and Ethnic Disparities in Planning for College
There are two indicators of college ambitions -planning to attend college and applying to college. The first question on college plans was asked as follows:
Do you plan to go on to college or other additional schooling right after high school? That is, do you plan to continue your education THIS FALL?
For students who responded yes to this question, a follow-up question asked:
What is the name and location of the college, professional, or technical school that you will most likely attend in the fall?
For this analysis, we grouped responses into three categories: (1) plan to attend a 4-year college, (2) plan to attend a 2-year community or vocational college, and (3) no or uncertain college plans. This last category includes students who gave inconsistent responses: for example, students who planned to go to college, but did not name a specific college. The second dependent variable on college applications is measured by the responses to a question on whether the student had applied to his/her first or second college of potential interest. Students who had not yet applied to a college (or did not even mention a college of interest) were classified as nonapplicants. The responses to both of these indicators -college plans and college applications -are presented in Table 5 .1 by race and ethnicity. More than two thirds of high school seniors in our survey had specific plans for postsecondary schooling for the fall after graduation. Of those planning to go to college, there is about a 50-50 split in those planning to attend a 4-year or a 2-year institution (community colleges and technical schools). Thirty-six percent were planning to attend a 4-year college and 34 percent were planning to attend a 2-year college. Some of those planning to attend a 2-year college may see it as a stepping stone for a future transfer to a 4-year college, whereas for others, community college or technical school is the final objective.
Only a bit more than half of students (55 percent) have actually applied to college. Detailed cross-tabulations (not shown here) reveal that almost all students who plan to attend a 4-year college have submitted a college application, but only about half of those planning to go to a community college have actually applied by the spring of their senior year. It is possible to apply to community college up to a few days before the term begins.
Plans for college among our sample of high school seniors show moderate race and ethnic differentials. The highest level of plans to attend a A closer look at the plans for 2-year college and no/uncertain plans reveals the heterogeneity of the Asian American populations. East Asians have higher educational ambitions than Whites. Cambodians and Vietnamese have only average plans for 4-year colleges, but very high levels of planning to go to 2-year colleges. Only one in ten Vietnamese has no or uncertain plans for college. Filipinos and Other Asians are about average in terms of their college plans -only a few points below the levels for Whites.
In general, race and ethnic differentials for the behavioral indicator of applying to college are similar to college plans. About 56 percent of White seniors have applied to college by the spring of their senior year, and at somewhat lower levels are African Americans (52 percent), Hispanics (49 percent), Filipinos (48 percent), and American Indian/Hawaiian/ Pacific Islanders (45 percent). Of these, only the gap between American Indian/Hawaiian/Pacific Islanders and Whites is statistically significant. The largest differences for this indicator are between the two groups with very high educational ambitions, East Asians (70 percent) and Vietnamese (79 percent), and all other groups. Although Vietnamese are not distinctive in terms of their plans to attend a 4-year college, their level of college application exceeds even the very high performance of East Asian students.
The objective of the following analysis is to address the question of whether the race and ethnic disparities in educational plans and applications observed in Table 5 .1 might be explained by differential social origins. Our first step is to describe the familial and socioeconomic characteristics of the students by race and ethnicity. Then we turn to the multivariate analysis of college plans and applications in order to measure how much of the observed race and ethnic differences is due to their joint association with background characteristics. We also measure how the impact of social background on educational ambitions varies across the major race and ethnic populations of students.
Family and Socioeconomic Backgrounds of Students
Differences in college plans among high school seniors may reflect, in part, the economic and social support available from their families. In Table 5 Notes: Column 4 is the percent of students who live in owner occupied housing (not renting).
Column 5 is the percent of students who are immigrants or the children of immigrants. Table 5 .2, with unknown and missing responses included in the complement of the category listed at the head of each column. (These variables are coded into more detailed categories in the subsequent multivariate analysis.) Intact family is indexed by the percentage of students who are living with both their natural (or adopted) mother and father at the time of the survey. Parental education is summarized by the percentage of students whose mother (or father) has some college or more (not applicable and don't know responses are coded as no college education). Home ownership was measured in response to a survey question asking if the student's family owned or rented their home (don't know responses are coded as renters). Generational status is dichotomized into first and second generation (foreign born and the children of the foreign born) relative to third and higher generations.
With the very high rate of marital dissolution in contemporary America, only about half of high school seniors are living with both their mother and father. The question assumed that mother and father were the biological family, but some students may include remarried parents as intact families. Family stability and the presence of both parents in the household may provide social support (and economic support) as students plan for their future (McLanahan & Sandefur, 1994) . Asian American seniors, especially Vietnamese, Cambodian, and East Asian, have unusually high levels of intact families (from 64 to 76 percent) while African Americans have the lowest level -fewer than one in three Black seniors lives with both mother and father. In the middle are Whites, Filipinos, Hispanics, and American Indian/Hawaiian/Pacific Islanders. However, Whites are closer to Asian Americans in terms of family stability, and Hispanics and American Indian/Hawaiian/Pacific Islanders are closer to African Americans.
About two-thirds of White seniors have fathers and mothers who have some college education. At the other extreme are Cambodian students, of whom only 16 percent have a father (and 3 percent have a mother) with any college education. In the middle are Blacks, East Asians, and American Indian/Hawaiian/Pacific Islanders, who have parental educational attainments about 10-20 percentage points below those of Whites. Filipinos, Hispanics, and Vietnamese have even lower levels of father's education, and Vietnamese mothers have especially low levels of higher education.
Family socioeconomic resources are also indexed by home ownership. About three quarters of White seniors live with families that own their homes. About 10 percentage points lower are East Asians and Filipinos. Much poorer economic circumstances are evident for Cambodian and Vietnamese students, of whom only one third live in owner-occupied
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housing. Only slightly higher on the home ownership scale are African Americans at 46 percent. The rankings by parental education and home ownership -both measures of socioeconomic status -are only moderately associated. White students have more advantaged home environments and the newest immigrant groups, Cambodians and Vietnamese, have the poorest backgrounds. The final column in Table 5 .2 shows that more than 90 percent of Cambodians and Vietnamese are immigrants or the children of immigrants. East Asians and Filipinos/Other Asians are not far behind at 83 and 74 percent. In contrast, almost all White, Black, and American Indian/Hawaiian/Pacific Islanders are third or higher generation Americans and most probably have no historical awareness of foreign ancestry. About half of Hispanic students are third generation or higher.
Although newcomer status is associated with somewhat lower socioeconomic status, there is a positive association between recent immigration and family stability. African Americans appear to have the worst of both worlds. Although parental education of Black students is above average, they have poor economic resources (as measured by home ownership) and a very high incidence of single-parent families. As we examine the reasons for race and ethnic differentials in educational ambitions, the diversity of background factors do not yield a simple and consistent portrait of disadvantage between the different racial and ethnic communities Table 5 .3 presents the results of a multinomial logistic regression of college plans and a parallel logistic regression of college applications. For each set of analyses, there are two models. The first model presents a baseline equation with race and ethnicity as the single independent variable. The second model adds the five background variables (introduced in Table 5 .2) as covariates to identify potential mediating variables in the relationship between race/ethnicity and the educational outcomes. For the multinomial logistic regression of college plans, there are two categories of the dependent variable: (1) planning to attend a 4-year college relative to no/uncertain college plans, and (2) planning to attend a 2-year college relative to no/uncertain plans. The coefficients are expressed as odds ratios relative to the omitted category, which has a value of 1.0 (for race/ethnicity, the omitted category is White students).
Multivariate Analysis of College Plans
Model 1 shows the observed race and ethnic disparities in college plans in the population, which are similar to the percentage tables in Table 5 .1, except the effects of race/ethnicity are expressed as odds ratios. For example, the first coefficient in the first column shows that the odds of Hispanic students planning to go to a 4-year college relative to no (or uncertain) college plans is .74, or 26 percent lower than the same odds for White students (the reference category). There are five groups with lower odds of planning to go to a 4-year college than Whites (Hispanic, Black, Cambodian, Filipino/Other Asian, and American Indian/Hawaiian/Pacific Islanders), but all are within the margin of error except for American Indian/Hawaiian/Pacific Islanders. Students in this group are more than 50 percent less likely to have college plans than Whites.
Two Asian American populations, East Asians and Vietnamese students, have odds ratios of planning to attend a 4-year college more than twice those of White students. Both of these coefficients are significant. Recall that Whites and Vietnamese were about equally likely to plan to attend a 4-year college in Table 5 .1, but here the odds ratios in Table 5 .3 show Vietnamese in a more favorable light. This is because of the much higher odds ratio of Vietnamese students who are planning to attend a 4-year college relative to those having no/uncertain plans (35 percent to 12 percent) than the comparable odds ratio for White students (37 percent to 31 percent).
The patterns for planning to attend a 2-year college (relative to no or uncertain plans) are somewhat more complicated to interpret. Attending a 2-year college indicates higher educational ambitions than not continuing to any tertiary schooling, but the potential for attending a 2-year college is constrained by the proportion planning to attend a 4-year school. For example, the high percentage of East Asian students planning to attend 4-year college leaves a much smaller pool of eligibles for 2-year college enrollment. In the second column of Table 5 .3, it appears that Vietnamese and Cambodian students have the highest odds ratios of planning to attend a 2-year college. This indicates high educational ambitions in a setting where economic circumstances may constrain many from attending a 4-year college. American Indian/Hawaiian/Pacific Islanders have the lowest level of planning to attend a 2-year college (relative to no/uncertain plans), though the difference with Whites is just barely statistically significant.
Model 2 shows the results of a statistical experiment with the race/ethnic differentials in college plans purged of the differences in social origins. There are two emergent patterns in Model 2, relative to Model 1. The first is a reduction of the observed differences between Hispanics, Blacks, Filipinos, and American Indian/Hawaiian/Pacific Islanders on one hand and Whites on the other. Only one of these differences was statistically significant in the baseline equation (for American Indian/Hawaiian/Pacific Islanders), and this remains significant in Model 2, but the general pattern appears to suggest that the lower educational plans of these minority groups are in large part explained by impoverished social backgrounds. Indeed, with social background factors held constant, Black students are a little bit more likely to apply to a 4-year college than White students. This
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finding is consistent with much of the prior research on race and ethnic inequality in educational attainment (Schmid, 2001, pp. 73-75) .
The second, and most striking, finding is that the gap between Whites and the two most educationally ambitious Asian American groups, East Asians and Vietnamese, widens when social background factors are held constant. Model 2 also shows that Cambodians emerge as another educationally ambitious Asian American population when social background characteristics are held constant. Recall that the observed levels of educational plans for Cambodians were only about average: a little below Whites for 4-year colleges and a little above Whites for 2-year colleges. These average levels of college plans are observed in a context of very poor socioeconomic origins for Cambodian students. When the social backgrounds of Cambodian students are adjusted to be equal with Whites, the underlying high educational ambitions of Cambodian students are revealed. The same general process is at work for East Asians and especially for Vietnamese students. The observed above-average educational ambitions for these students is strengthened in Model 2 when social background factors are held constant.
The effects of the social origins on educational plans in Model 2 provide additional insights into the ways in which educational ambitions are created and reinforced in American families. Students living in intact families are more likely to plan to attend 4-year colleges, and to a lesser extent 2-year colleges, than students from families with only one parent. This pattern is consistent with a long line of literature on the impact of family stability on the academic success of children (McLahanan & Sandefur, 1994) . Highly educated parents, especially a college graduate mother, are significant resources that support student educational plans to attend a 4-year college. Students with a mother who is a college graduate are more than twice as likely as students with only a high school-educated mother to plan to attend a 4-year college. Net of parental education, students who live in owner-occupied housing are 60 percent more likely than students in rental housing to plan to attend a 4-year college than to have no plans beyond high school. Home ownership is an indicator of family economic resources that are independent of parental education. The final social origin variable in Model 2 is immigrant generation. Although one might assume that students who are far removed from their immigrant origins, third generation or higher, would be more familiar with making college plans, it is actually second generation students who have the most positive effect on the education outcome variables.
The preceding analysis of college plans is replicated with a logistic regression analysis of college applications (see the right-hand panel of Table 5 .3). In general, the results for applying to college are very similar to those for college plans. Although planning to attend college is an attitudinal
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variable and applying to college is a behavioral variable, they tap the same general domain. Almost all of those who plan to attend a 4-year college have applied to college, and about half of those who plan to attend a community college have applied to college. Two of the disadvantaged groups -American Indian/Hawaiian/Pacific Islanders and Hispanics -have lower levels of application to 4-year colleges than Whites in the baseline model (Model 1), but these become statistically insignificant in Model 2, when socioeconomic origins are held constant. Socioeconomic inequality of families is a primary reason for the observed lower level of college applications among disadvantaged minorities. Although Cambodians do not join East Asians and Vietnamese as educationally ambitious Asian Americans for college applications, the overall pattern of coefficients (and change in coefficients) is similar to that for college plans.
The effects of the familial and socioeconomic origins on college applications parallel those on college plans. Growing up in an intact family, having college-educated parents, and living in owner-occupied housing have very strong effects on students who apply to college, relative to those who do not. Although second generation is not a significant predictor of college applications, the overall pattern of coefficients is similar to those for college plans.
There are small differences between the two analyses in Table 5 .2 (for college plans and college applications), but similarities are remarkable. There are some disadvantaged minorities, especially American Indian/ Hawaiian/Pacific Islanders, whose lower educational outcomes are a function of poorer socioeconomic circumstances. One segment of the Asian American community, East Asians and Vietnamese in particular, has extraordinarily high educational ambitions, which are partially suppressed by their poorer economic backgrounds. Family background is strongly associated with planning for and applying to college. Do these family resources have comparable effects for different race and ethnic groups? This question is addressed in the next section.
Does Social Background Have Comparable Effects Across Ethnic Communities?
In the preceding multivariate analysis, which includes all race and ethnic groups in the same equations, we learned that poorer social background explains some of the lower educational plans of the disadvantaged minorities. However, the high levels of educational ambitions of East Asian and Vietnamese students are not explained by their socioeconomic backgrounds. Indeed, these students would be even more likely to plan and apply for college if their socioeconomic origins were comparable to those of Whites.
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In Table 5 .4, we ask a related, but different, question, namely, how similar are the relationships between background characteristics and college plans (and application) for each race and ethnic group? Because of the small samples for some groups, we limit this analysis to three populations, Whites, Blacks, and Asian Americans (including all four Asian American populations). Only four independent variables are included in Table 5 .4: family structure, mother's education, father's education, and home ownership. There is insufficient variation in generational status within race and ethnic groups for a meaningful analysis. The format of Table 5 .4 is comparable to that of Table 5 .3; there is a multinomial logistic regression of planning to attend a 4-and 2-year college relative to no or uncertain plans and a parallel logistic regression of applying to college relative to not applying to college."
Family structure, which compares intact relative to non-intact families is a significant predictor of college plans and college applications for White and Asian students, but not for Black students. This effect is estimated net of the other variables in the model (parental education and homeownership). The majority of Asian and White students live in intact families, but more than two thirds of Black students do not live with both of their biological or adoptive parents. Perhaps the protective advantage of intact families is lessened when the majority of students are growing up in single-parent families. This finding does not mean that family structure is not a major handicap for Black students in other outcomes, but it does not seem to be a major determinant of who plans for and applies to college.
Parental education appears to be much more significant for White than for Black and Asian students. White students with a college-educated father are more than twice as likely to plan to attend a 4-year college than comparable students with a high school-educated father. The effect of a college-educated mother is four times the effect of a high school-educated mother on planning to attend a 4-year college for White students. The same general pattern, if not the same magnitude, is found for college applications among White students.
Mother's education has positive (but inconsistent) effects on college plans and a clear-cut positive effect on college applications for Black students. Father's education, net of mother's education, does not affect the college plans and applications of Black students (it is negative and significant in a couple of cases, but the pattern is too inconsistent to sustain any conclusion). These findings suggest that mothers, much more than fathers, are the primary source of support for the educational ambitions of Black students.
The opposite pattern is found for Asian American students, with father's education appearing to be more important than mother's as the primary influence on educational outcomes. The positive impact of father's education on their children's ambitions must remain a tentative conclusion, 
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however. The patterns are not consistent across the two dependent variables and are of borderline statistical significance. Homeownership, as an indicator of family economic resources, is found to be important for all groups, but the finding is only consistently significant for White students. Home ownership is a significant predictor of college application, but not of college plans, for Black students, while the reverse is true for Asian American students (just barely significant). We interpret these patterns to suggest weaker socioeconomic differentiation among Black and Asian American students (in terms of college ambitions) than for White students.
Conclusions
American folklore celebrates the United States as a land of opportunity, unlike other societies where social and economic status are inherited from generation to generation. This claim, like most societal myths, has a grain of truth. There is considerable inheritance of poverty and status across generations in American society, but there is also a considerable degree of social mobility (Blau & Duncan, 1967; Jencks, 1979) . Education is at the nerve center of the American stratification system, with schooling serving as the primary means of both intergenerational stability and mobility. Advantaged parents are able to pass along their socioeconomic position primarily by ensuring that their children enter and graduate from college. College education is also a passport to prestigious and highly remunerated occupations for many Americans from working-class families.
The fundamental question for research on the American opportunity structure, and the one addressed in this study, is, who is able to enter college? The question is framed here with a particular focus on race and ethnic disparities. Race and ethnic inequality has been a permanent feature of the American stratification system. State-sanctioned segregation and discrimination against African Americans, American Indians, and other racial minorities were ubiquitous until the 1960s, and popular prejudice lingers on. On the other hand, the United States has welcomed millions of immigrants from around the world over the past two centuries, and many of the descendants of these immigrants have moved up the socioeconomic ladder with education from public schools and universities as a primary means of social mobility.
In this empirical study, we are studying educational plans among high school seniors in a metropolitan school system in the Pacific Northwest. Although not generalizable to the United States as a whole, this regional sample provides an opportunity to study the wide range of race and ethnic diversity that is emerging in an age of renewed mass immigration and an increasingly multicultural American society. How are race and ethnic minority students faring, relative to majority White students, in planning The sample of public metropolitan school system students, by definition, misses students in the suburban and private high schools. If we assume that students in these more advantaged schools are disproportionately White, the observed majority-minority gaps in this analysis may be conservative (underestimates) of the broader societal patterns of racial and ethnic inequality in access to higher education. Another limitation of our study is that only high school seniors were included. Minority students (Hispanics, American Indians, and Blacks) are much more likely to have dropped out of high school and thus to not be represented in our survey. If all members of the original cohort (those eligible to be high school seniors) were included, there would be much greater race and ethnic inequality in college ambitions than those measured here. However, there is no reason to expect that the observed social background influences on college planning and the interactions of social background and race/ethnicity in our data would not also be found in more inclusive population samples.
Given these limitations, the results from this study do not show substantial educational disadvantages for Black students in planning and applying for college (Black students are only 3 to 4 percentage points below Whites). Although this finding may reflect the constricted sample of White students in a metropolitan school district or perhaps the selective migration of African Americans to the Pacific Northwest, there are some troubling signs for Black students. African American students have much higher proportions in nonintact families and in rental housing relative to Whites and other minority groups. Even if Black students have high educational ambitions, the lack of economic resources may make it much more difficult for Black students to actually enroll in college and to graduate. The group with the lowest levels of college plans and applications are American Indian/Hawaiian/Pacific Islanders. Although part of their educational gap relative to White students is due to poorer socioeconomic background, they continued to have lower college plans even when all measured familial and socioeconomic background variables are held constant.
The most complex findings are for Asian Americans. Contrary to popular stereotypes, not all Asian Americans are successful. In the observed data, East Asians have higher levels of college plans and applications than White students, but other Asian national origin populations were average or below average in terms of their levels of college planning and college applications. Vietnamese students are distinctive in terms of their high level of applications to community colleges and extraordinary high level of college applications. Once socioeconomic origins are adjusted to be comparable to the total population of students, however, Vietnamese emerge as the most educationally ambitious population, even above the level of East
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Asian students. The same multivariate analysis shows a very high underlying orientation for attending college among Cambodian students, net of their disadvantaged social origins. Among the heterogeneous population of Filipino and Other Asian students, college plans and applications were not significantly different from those for White students. There is considerable speculation on the reasons for the higher levels of educational ambitions among Asian American students, but relatively little hard evidence. Although the results from this study are not conclusive, they point in several important promising directions. First, it is imperative to break down Asian Americans by national origin groups. In general, East Asians (Chinese, Koreans, and Japanese) have made considerable economic progress in American society and students in these communities are doing very well in school. Although Cambodians and Vietnamese are sometimes lumped together as Southeast Asian refugee populations, they are quite different communities in terms of their cultural and social characteristics.
Vietnamese share a common Buddhist culture (Mahayana) with East Asia, whereas Buddhism of Cambodia (Theravada) is more closely linked to mainland Southeast Asia (Keyes, 1995; Swearer, 1995) . There has also been a strong historical and cultural influence of China on Vietnam, and a significant number of Vietnamese immigrants are of Chinese ancestry. In spite of these cultural differences, there is a very high commitment to pursue a college education in American society for both populations, although economic circumstances mask this finding in the observed proportions planning to attend a 4-year college. The residual group of Asian American students, which includes a substantial number of Filipino students, does not share the very high educational ambitions of the East Asians, Vietnamese, and Cambodians. There is great heterogeneity in this population, and although there are some small groups with very high educational ambitions (e.g., Asian Indians), this is not true for the population as a whole.
The findings here also show that the impact of social origins (as indexed by family structure, parental education, and home ownership) on college plans varies across race and ethnic groups. Paradoxically, social class differences play the strongest role among the White population. There are strong and consistent differences by parental education (especially mother's education), family structure, and homeownership within the White population. There are also social class differences within the Black and Asian American communities, but the patterns are somewhat more muted. Asian American students, in particular, are often able to develop high educational ambitions even though their family backgrounds may be marginal. Two-year colleges, in particular, appear to be a means whereby ambitious but economically disadvantaged students can get started.
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One of the most plausible interpretations for the high educational ambitions of Asian Americans, given their relatively poor socioeconomic position and the recency of their immigration to the United States, is "immigrant optimisim" the belief that hard work and perseverance will pay off in America (Kao and Tienda, 1995) . The decision to migrate across international border and to accept the role of an outsider requires a powerful ideological motivation. Many immigrants believe that their sacrifices are justified because the lives of their children will be markedly improved in their new homeland. This optimistic orientation -hard work and sacrifice of immigrants will lead to upwardly mobile children -is a pervasive belief of many immigrant cultures in the Untied States. The roots of immigrant optimism must be expressed in intergenerational influences. The very high level of family stability among the Asian populations provides a social base for such influences. The potential interaction between immigrant optimism and family stability is an important question for the future research agenda.
This interpretation finds support in the rapid educational progress among the children of immigrants to the United States in the early twentieth century (Jacobs and Greene, 1994; Lieberson, 1980) . This finding is not universal for all groups, however. There is relatively little evidence of a positive second generation effect among Latino students in our sample, and immigrant optimism is rarely mentioned in research on Mexican American educational attainment (Fernandez & Paulsen, 1989; Landale, Oropesa, & Llanes, 1998) .
The converse of immigrant optimism is the fatalism expressed by nativeborn youth that college is beyond their reach. Social class, as measured by parental education and home ownership, is more important for White students than for any minority group. Perhaps there is a culture of pessimism among many poor majority youth who do not develop high aspirations. Lacking the example of parents who have gone to college and sufficient economic resources, many White students may adjust their horizons downward and not put themselves onto the path for college. Perhaps the means by which new immigrants respond to adversity with heightened ambitions might provide valuable insights that would be helpful in providing encouragement for many native-born students.
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